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Abstract 
This study aims to investigate the major reported sources provoking language anxiety 
and fear of negative evaluation in a group of Greek university students. Language 
performance was taken into consideration in the analysis of the data. The data were 
submitted to factor analysis and the results indicated that the main stressors include 
communication apprehension felt toward teachers, peers and native speakers, fear of 
tests and of speaking in class and also teachers’ questions and corrections. The 
findings also pointed to a negative correlation among language anxiety, fear of 
negative evaluation and language performance. Additionally, the results revealed a 
significant effect for language anxiety and fear of negative evaluation attributable to 
gender.  
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1. Introduction 
In the last two decades there has been a good deal of research into second or foreign 
language anxiety, most of which has indicated that anxiety has a debilitating effect on 
language learning (see Horwitz 2010 for an overview). Recent research into language 
learning anxiety provides evidence that it differs from other forms of anxiety (Ellis 
2008; MacIntyre 1999) and suggests that it is too specific to be considered only in 
terms of general anxiety measures (MacIntyre & Gardner 1989; Horwitz 2001). 
Anxiety is a subjective feeling of tension, apprehension, nervousness, and worry 
associated with an arousal of the autonomous nervous system (Spielberger, Anton & 
Bedell 1976). Educational scholars usually classify anxiety as trait or state anxiety. 
Trait anxiety, being considered a fairly stable personality trait, manifests itself in a 
variety of situations. On the contrary, state anxiety is considered to be a temporary 
condition experienced at certain moments. Situation-specific anxiety, the third type, 
describes a trait that recurs in specific situations (Spielberger et al. 1976). Language 
learning anxiety research has suggested that language anxiety should be classified as 
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situation-specific as it appears to be a trait that evidences itself in language learning 
situations such as classrooms (MacIntyre 1999; Horwitz 2001).  
Anxiety behaviour can be identified to express worry or emotionality (Leibert & 
Morris 1967). Emotionality relates to physiological reactions, such as trembling or 
perspiring, and also behavioural responses, such as stammering and general 
uneasiness. Worry includes cognitive reactions, such as self-deprecating thoughts or 
task-irrelevant ideas (Zeidner 1998). The most detrimental effect is caused by worry 
since it involves cognitive capacity which would, otherwise, be allocated to more 
relevant tasks, such as participating actively in a foreign language class (Tobias 
1985). 
Horwitz, Horwitz and Cope (1986) highly contributed to the theory and 
measurement of foreign language classroom anxiety (FLCA). FLCA is defined as “a 
distinct complex of self-perceptions, beliefs, feelings, and behaviours related to 
classroom learning arising from the uniqueness of the language learning process” 
(ibid: 128), and is considered to comprise of three components: communication 
apprehension, test anxiety and fear of negative evaluation. Communication 
apprehension refers to cases where learners are afraid to engage into real 
communication with peers or teachers because of poor communication skills, although 
they possess mature ideas and thoughts. Test anxiety is a performance anxiety 
triggered by the fear of failure in tests and involves worry over frequent tests and 
examinations in language classrooms. Finally, fear of negative evaluation is defined 
as “apprehension about others’ evaluations, avoidance of evaluative situations, and 
the expectations that others would evaluate oneself negatively” (Watson & Friend 
1969: 449). Although fear of negative evaluation is similar to test anxiety, it is not 
limited to test-taking environments, but rather, it is present in a wider variety of 
situations which require evaluation, such as being interviewed for a position or 
speaking out in a foreign language class. In particular, the foreign language classroom 
is an environment which constantly requires evaluation either by the teacher or the 
student’s peers (Horwitz et al. 1986). 
Findings from previous studies point to a significant correlation between 
communication anxiety and fear of negative evaluation (MacIntyre & Gardner 1989). 
Young (1991) reported that among the reasons learners do not participate in 
classroom activities is the fear of committing verbal errors. In addition, Price (1991) 
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suggested that learners are afraid of pronunciation errors, and Koch and Terrell (1991) 
indicated that a major source of anxiety for students is speaking in front of their peers. 
A review of the related literature reveals that other factors provoking foreign 
language anxiety are learners’ beliefs and self-perceptions, language proficiency, the 
level of language courses, language skills, motivation, teachers’ beliefs, and 
classroom procedures (Young 1999). The major impact, however, of research into 
foreign language anxiety is traced in the relationship between anxiety and 
performance in the foreign language. A number of studies have found that this type of 
anxiety is negatively correlated to language performance and some researchers 
suggest that it is a strong predictor of success in the foreign language (MacIntyre 
1999). 
Instrumentation to tabulate foreign language anxiety uses Likert type scales to 
measure reactions to stressors. Horwitz et al. (1986) developed a thirty-three item 
Foreign Language Anxiety Scale (FLCAS) which includes items relating to 
communication apprehension, test anxiety and fear of negative evaluation. This 
instrument has been used in a number of research studies and has been found reliable 
and valid (Aida 1994; Cheng, Horwitz & Schallert 1999).  
Fear of negative evaluation is often measured by using the brief version of the Fear 
of Negative Evaluation Scale (FNE) developed by Leary (1983), which is a shorter 
and more expedient version of the Fear of Negative Evaluation Scale developed by 
Watson and Friend (1969), used extensively in personality and social psychology 
research. The FNE has been found to correlate very highly with the original scale 
(.96) and to demonstrate psychometric properties that are nearly identical to the full-
length scale (Leary 1983).  
 
2. The Study 
The present study aims to shed light on the major reported causes of foreign language 
anxiety and fear of negative evaluation. It also investigates the relationship among 
foreign language anxiety, fear of negative evaluation and language performance of a 
group of students attending an English-for-Specific Purposes course in a Greek 
university. The following research questions are set: 
1. What are the main sources of anxiety and fear of negative of evaluation reported by 
students learning English in Greece? 
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2. Is there a relationship among language performance, foreign language anxiety and 
fear of negative evaluation? 
 
3. Methodology 
The participants in this study were all in their second semester attending a compulsory 
course on English for Specific Purposes (ESP) at the School of Journalism and Mass 
Communications, Aristotle University of Thessaloniki (N = 40, 20% male, n = 8, 
80% female, n = 32). 
The instruments used to collect the data included the Foreign Language Classroom 
Anxiety Scale (FLCAS) designed by Horwitz et al. (1986) and the brief version of the 
Fear of Negative Evaluation Scale (FNE) developed by Leary (1983). The two scales 
were administered during the final week of the course. The performance variable was 
measured by the final course grade. The Oxford Placement Test was used together 
with the end-of-term assessment to rank students according to the CEFR. Their 
performance ranged from the B1 to C2 level.  
The FLCAS consists of 33 items, each accompanied by a 5-point Likert scale: (1 = 
Strongly Disagree, 5 = Strongly Agree). The estimated reliability of the scale in the 
present study is very high (Cronbach’s alpha .97, n = 40). Validity and reliability data 
for the FLCAS scale have also appeared in the results of other studies (e.g. Saito, 
Garza & Horwitz 1999; Sellers 2000). For Horwitz et al. (1986) the internal 
consistency was .93 (n = 75) and the test-retest reliability co-efficient over a period of 
8 weeks was .83 (p ˂ .001), with all items showing significant item-total scale 
correlations. The construct validity of the FLCAS scale points to the suggestion that 
Foreign Language Anxiety may be differentiated from other types of anxiety. The 
maximum range for the scale is 33 to 165, with lower scores suggesting lower anxiety 
levels and higher scores indicating higher anxiety levels.  
The second instrument was the brief version of the Fear of Negative Evaluation 
Scale (FNE). It consists of 12 items each followed by a 5-point Likert scale (1 = 
Strongly Disagree, 5 = Strongly Agree). The estimated reliability for the FNE scale in 
the present study is very high (Cronbach’s alpha .95, n = 40). The FNE has been 
found to correlate very highly (.96) with the original 30-item fear of negative 
evaluation scale developed by Watson & Friend (1969) and it demonstrated both high 
internal consistency (.91) and the 4-week test–retest reliability co-efficient was .75 
(Leary 1983). The FNE was preferred over the original version as it is shorter and in 
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order not to tax students’ patience and endurance particularly since it was 
administered in conjunction with FLCAS. The maximum range for the scale is 12 to 
60. Negatively worded items in both the FLCAS and FNE scales were given a reverse 
coding so that, in all cases, a high score represented high anxiety and fear of negative 
evaluation in the language classroom. 
 
4. Data Analysis  
Both the FLCAS and FNE scales were submitted to factor analysis in order to detect 
potential relationships among item responses and to identify those components that 
best define each of the two scales; In addition, t-tests were applied to examine the 
relationships among the entire pool of items from the FLCAS and FNE scale. The 
data were analysed through the SPSS statistical package (version 17.0). 
 
5. Findings 
The descriptive statistics for the two scales are presented in Table 1. The mean values 
of both scales are over 3.0, a finding that shows students found the overwhelming 
majority of items in both questionnaires to be stressful. 
 
Variable N Mean SD Minimum Maximum Range 
FLCAS (mean) 33 3.0750 0.3071 2.3250 3.6750 1.3500 
FNE (mean) 12 3.4542 0.1613 3.2000 3.6750 0.4750 
Table 1. Descriptive Statistics: FLCAS mean; FNE mean 
 
Research question 1: What are the main sources of anxiety and fear of negative of 
evaluation reported by students learning English in Greece? 
To address this question the FLCAS was subjected to factor analysis (see Figure I). 
The number of factors to be extracted was guided by the scree plot and a two-factor 
solution, accounting for 65.7% of the total variance, was selected. Most items 
produced high correlation co-efficients (factor loadings) with Factor 1. Factor 1 
(FLCAS1) consisted of 31 items, accounting of 59.6% of the total variance (Table 2). 
Most of these items appear to be indicative of a feeling of speaking anxiety caused by 
low-self esteem and fear of negative evaluation by the peers and the teacher, which 
could signify that fear of negative evaluation, is one of the main causes of language 
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anxiety. This factor was labeled Language anxiety and fear of negative evaluation. 
Stressors that had high scores include communication apprehension felt toward 
teachers, peers and native speakers, and also teachers’ questions and corrections. 
Furthermore, among other sources provoking anxiety were found to be concern about 
making mistakes, fear of speaking out in class, fear of tests and of failing classes, and 
negative attitudes toward English courses. 
Factor 2 (FLCAS2), accounting for only 6% of the shared variance, is formed by 
items 5 (It wouldn’t bother me at all to take more foreign language classes) and 22 (I 
don’t feel pressure to prepare very well for language class), which are indicative of 
feelings of comfortableness with language classes (Table 3). Consequently, FLCAS2 
was labeled Comfortableness with foreign language classes. In addition, it should be 
noted here that item 18 (I feel confident when I speak in foreign language class) 
correlates negatively with a great number of FLCAS items, all representative of 
Factor 1 (see Figure I). This would mean that when students feel confident in 
speaking in class, then all the other FLCAS statements demonstrate a negative 
performance, hereby signifying that confidence in speaking is at opposing ends with 
language anxiety and fear of negative evaluation. 
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Figure I. Factor analysis; FLCAS scale 
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Items FLCAS 1. Language anxiety and fear of negative evaluation Factor 
loadings 
26 I feel more tense and nervous in my language class than in my other 
classes. 
.924 
20 I can feel my heart pounding when I’m going to be called on in language 
class. 
.897 
9 I start to panic when I have to speak without preparation in language class. .893 
16 Even when I am well prepared for language class, I feel anxious about it. .880 
23 I always feel that the other students speak the foreign language better than I 
do. 
.877 
27 I get nervous and confused when I am speaking in my language class. .873 
3 I tremble when I know that I’m going to be called on in language class. .867 
31 I am afraid that the other students will laugh at me when I speak the foreign 
language. 
.867 
1 I never feel quite sure of myself when I am speaking in my foreign language 
class. 
.863 
21 The more I study for a language test, the more confused I get. .855 
33 I get nervous when the language teacher asks questions which I haven’t 
prepared in advance. 
.844 
12 In language class, I can get so nervous I forget things I know. .841 
24 I feel very self-conscious about speaking the foreign language in front of 
other students. 
.833 
32 I would probably feel comfortable around native speakers of the foreign 
language. 
.832 
13 It embarrasses me to volunteer answers in my language class. .831 
28 When I’m on my way to language class I feel very sure and relaxed. .802 
30 I feel overwhelmed by the number of rules you have to learn to speak a 
foreign language. 
.791 
15 I get upset when I don’t understand what the teacher is correcting. .772 
10 I worry about the consequences of failing my foreign language class. .769 
4 It frightens me when I don’t understand what the teacher is saying in the 
foreign language. 
.768 
7 I keep thinking that the other students are better at languages than I am. .763 
18 I feel confident when I speak in foreign language class. -.758 
14 I would not be nervous speaking the foreign language with native speakers. .741 
2 I don’t worry about making mistakes in language class. .729 
19 I am afraid that my language teacher is ready to correct every mistake I make. .721 
11 I don’t understand why some people get so upset over foreign language 
classes. 
.720 
29 I get nervous when I don’t understand every word the teacher says. .705 
8 I am usually at ease during tests in my language class. .696 
25 Language class moves so quickly I worry about getting left behind. .642 
6 During language class, I find myself thinking about things that have nothing 
to do with the course. 
.500 
17 I often feel like not going to my language class. .498 
Table 2. Item loadings on FLCAS1 Language anxiety and fear of negative evaluation 
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Items FLCAS 2. Comfortableness with foreign language classes Factor 
loadings 
5 It wouldn’t bother me at all to take more foreign language classes .680 
22 I don’t feel pressure to prepare very well for language class .553 
Table 3. Item Loadings on FLCAS2 Comfortableness with foreign language classes 
 
The FNE scale was also examined through factor analysis and a two-factor model 
also emerged, accounting for 77.9% of the total variance (see Figure II). Factor 1 
(FNE1) consists of 12 items, accounting for 68.5% of the total variance (Table 4). The 
item loadings on Factor 2 were not recognizable as conceptually distinct from those 
on Factor 1. All items show positive correlations with Factor I. Students seem to be 
afraid of negative judgments and of leaving unfavorable impressions on others. They 
also fear of their shortcomings being noted by others and of other people’s 
disapproval. Thus, this factor was termed Fear of negative evaluation. The results 
indicate a strong evaluation apprehension element which characterizes most students.  
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Figure II. Factor analysis; FNE scale 
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Item FNE 1. Fear of negative evaluation Factor 
loadings 
12 I often worry that I will say or do the wrong things. .907 
1 I worry about what other people will think of me even when I 
know it doesn’t make any difference. 
.895 
8 When I am talking to someone, I worry about what they may be 
thinking of me. 
.875 
5 I am afraid that others will not approve of me. .870 
11 Sometimes I think I am too concerned with what other people think 
of me. 
.861 
3 I am frequently afraid of other people noticing my shortcomings. .852 
6 I am afraid that people will find fault with me. .844 
2 I am unconcerned even if I know people are forming an 
unfavorable impression on me. 
.815 
9 I am usually worried about what kind of impression I make. .776 
7 Other people’s opinions of me do not bother me. .767 
10 If I know someone is judging me, it has little effect on me. .755 
4 I rarely worry about what kind of impression I am making on 
someone. 
.685 
Table 4. Item loadings for FNE1 Fear of negative evaluation 
 
Research question 2: Is there a relationship among language performance, foreign 
language anxiety and fear of negative evaluation? 
Interestingly, the results from the factor analysis clearly point to a distinct 
differentiation of the student population in two groups (see Table 5 for the breakdown 
in groups). Group 1 comprises of advanced (male and female) students (levels C1 and 
C2) and male students of B1 and B2 levels. Group 2 is represented exclusively by 
female students of intermediate, B1 and B2 levels. The distinction between the two 
groups is very strong as shown in the student distribution in Figures III and IV. Group 
1, on the left-hand side of Figure III, correlates positively (p<.05) with FLCAS item 
18 (I feel confident when I speak in foreign language class), which is a strong 
indication that advanced students feel confident when speaking in English. On the 
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other hand, the right-hand sides of Figures III and IV represent mainly Group 2, 
female students of B1 and B2 levels who suffer from high levels of language anxiety 
and fear of negative evaluation. In addition, Group 2 shows higher response mean 
values in both the FLCAS and FNE scales (Table 5), which can be interpreted as an 
indication that female students of intermediate/upper intermediate levels are more 
prone to language anxiety and fear of negative evaluation than male students of the 
same level and advanced students of both sexes.  
 
Breakdown Gender/Level Number of 
students 
FLCAS (mean 
values) 
FNE (mean 
values) 
Group 1 F-C1+ C2 12 2.32323  2.72917  
Group 1 M-B1 2 3.16667  3.45833  
Group 1 M-B2 5 2.58182  3.15000  
Group 1 M-C 1 2.06061  2.33333  
Group 2 F-B1 10 3.84848 4.26667  
Group 2 F-B2 10 3.53030  3.77500  
Table 5. Breakdown of the student population in Groups 1 and 2 (F: female, M: male) 
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Figure III. Student distribution according to FLCAS score coefficients for factors 1 
and 2 (numbers 1-40 represent students) 
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Figure IV. Student distribution according to FNE score coefficients for factors 1 and 
2 (numbers 1-40 represent students) 
 
These findings are further corroborated by the t-test results for the FLCAS scale in 
which higher mean response values are found in Group 2 and lower ones in Group 1 
(Table 6). This inequality of variances between the two groups corroborates the 
previous finding which indicates that female students with B1/B2 levels (Group 2) 
suffer more from language anxiety and fear of negative evaluation. There is a 
statistically significant difference among the items for both groups at the p<.05 level 
except for item 5 (It wouldn’t bother me at all to take more foreign language classes) 
which demonstrates a non-significant performance, something to be expected, being 
the most representative item of Factor 2. Once again, FLCAS item 18 (I feel confident 
when I speak in foreign language class) exhibits a higher preference by Group 1, the 
advanced and more confident group.  
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 Group 1 Group 2 t-test df p 
FLCAS1 2.500000 4.350000 -6.63414 25.69426 0.000001 
FLCAS2 2.800000 3.950000 -3.95366 31.76044 0.000403 
FLCAS3 2.200000 4.050000 -6.17118 25.26183 0.000002 
FLCAS4 2.250000 3.200000 -4.25413 35.92869 0.000143 
FLCAS5 2.750000 2.850000 -0.25980 37.87763 0.796426 
FLCAS6 3.350000 4.000000 -3.11463 29.99465 0.004032 
FLCAS7 2.700000 4.250000 -5.52109 27.54643 0.000007 
FLCAS8 2.210526 3.700000 -6.69293 27.66463 0.000000 
FLCAS9 2.250000 4.100000 -7.76855 26.77870 0.000000 
FLCAS10 2.250000 4.000000 -6.05422 24.36599 0.000003 
FLCAS11 2.450000 3.800000 -4.64125 29.12293 0.000068 
FLCAS12 2.200000 3.900000 -7.23154 35.64319 0.000000 
FLCAS13 2.500000 4.100000 -5.62000 27.36572 0.000006 
FLCAS14 2.750000 4.150000 -5.32160 23.03350 0.000021 
FLCAS15 2.400000 3.500000 -5.08247 36.34364 0.000011 
FLCAS16 1.950000 3.800000 -6.79711 27.18958 0.000000 
FLCAS17 2.350000 3.200000 -3.72844 37.82328 0.000629 
FLCAS18 3.650000 2.150000 6.69062 37.58786 0.000000 
FLCAS19 2.150000 3.250000 -4.54080 37.41021 0.000057 
FLCAS20 1.950000 4.100000 -7.32360 29.82207 0.000000 
FLCAS21 1.750000 3.850000 -9.56942 24.99523 0.000000 
FLCAS22 3.100000 3.800000 -2.37538 23.03402 0.026234 
FLCAS23 2.450000 4.300000 -6.46152 27.89369 0.000001 
FLCAS24 2.750000 4.400000 -6.24228 26.99673 0.000001 
FLCAS25 1.950000 3.200000 -4.95842 28.69725 0.000029 
FLCAS26 1.700000 3.750000 -8.16569 36.73190 0.000000 
FLCAS27 2.300000 4.000000 -6.03028 24.66938 0.000003 
FLCAS28 1.650000 3.000000 -5.80523 36.22418 0.000001 
FLCAS29 2.350000 3.500000 -4.27099 33.92369 0.000148 
FLCAS30 2.650000 3.700000 -4.29132 27.18422 0.000202 
FLCAS31 2.100000 4.150000 -6.00066 31.97584 0.000001 
FLCAS32 2.450000 3.950000 -6.24829 33.52620 0.000000 
FLCAS33 2.350000 3.750000 -5.32160 32.51669 0.000007 
Table 6. Independent t-test analysis showing mean item responses in the FLCAS scale 
per group, t values and exact probability values (p) 
 
The same results were obtained by the FNE t-tests which again point to the 
differences in behaviour by the two groups of students (Table 7). The statistical 
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differences between the two groups of students in the FNE scale was found to be 
significant at the p<.05 level, indicating that Group 2 experiences fear of negative 
evaluation much more strongly than Group 1. 
 
 Group1 Group 2 t-test df p 
FNE1 2.750000 4.200000 -7.31037 28.63436 0.000000 
FNE2 2.900000 4.400000 -6.77995 30.79089 0.000000 
FNE3 2.500000 3.900000 -4.91750 37.59419 0.000018 
FNE4 2.800000 3.800000 -3.79393 27.79181 0.000735 
FNE5 2.550000 4.200000 -4.95424 24.24391 0.000045 
FNE6 2.700000 4.150000 -5.09727 28.58309 0.000020 
FNE7 2.650000 3.950000 -4.66578 26.36259 0.000079 
FNE8 2.700000 4.000000 -4.77211 32.00907 0.000038 
FNE9 3.100000 4.200000 -4.67923 30.28408 0.000056 
FNE10 3.000000 3.850000 -3.34414 34.79569 0.001986 
FNE11 2.950000 4.400000 -5.36572 30.15854 0.000008 
FNE12 2.800000 4.450000 -6.28984 27.41393 0.000001 
Table 7. Independent t-test analysis showing mean item responses in the FNE scale 
per group, t values and exact probability values (p) 
 
7. Discussion 
Consistent with expectations, the findings from the factor analysis and the t-tests 
indicate that the learners with higher levels of FL anxiety also tended to experience 
higher levels of fear of negative evaluation. With reference to the first research 
question, it seems that factors that trigger language anxiety are communication 
apprehension with teachers, peers and native speakers, tests and negative attitudes 
towards English classes and teachers’ corrections and evaluations. Moreover, the 
sources of fear of negative evaluation include negative judgments by others, 
disapproval by others, making mistakes, and leaving unfavorable impressions on 
others. The findings of the present study compare favourably to the results of previous 
studies (e.g. Sellers 2000; Saito & Samimy 1996; Cheng et al. 1999). These studies all 
reported that high levels of anxiety could have adverse effects on students’ overall FL 
performance and also for specific language skills.  
A point that needs to be mentioned here is that, since most of the FLCAS items 
associate with speaking anxiety, it has been argued that the FLCAS scale measures 
anxiety primarily related to a speaking context (Aida 1994). Items such as “It 
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embarrasses me to volunteer answers in my language class” or “I never feel quite 
sure of myself when I am speaking in my foreign language class” indicate a need to 
address both linguistic and sociolinguistic factors in association with L2 speaking. 
First, FL speaking anxiety demonstrates itself in the effort of the learner to be as 
accurate as possible in the classroom environment. Secondly, FL speaking anxiety 
could be attributed to a fear of negative evaluation by the peers and the teacher. Thus, 
this sociolinguistic aspect of classroom anxiety could lead to a lower effort on the part 
of the learner and poor performance in class. Since FL anxiety seems to be caused by 
negative evaluation the teacher’s role in the classroom should be expanded to include 
strategies that facilitate willingness to communicate among learners and to minimize 
events that could lower their self-esteem (McIntyre 1999). 
The second research question addresses the relationship among language 
performance, foreign language anxiety and fear of negative evaluation. The results 
from the factor analysis and the t-tests revealed a significantly negative relationship 
between FL anxiety and student performance and also between fear of negative 
evaluation and student performance. These findings are also supported by researchers 
in earlier studies (Aida 1994; Cheng et al. 1999; Sellers 2000). However, this study 
also revealed a significant effect for FL learning anxiety and fear of negative 
evaluation attributable both to gender and performance, with female students of an 
intermediate/upper intermediate level being more anxious and more prone to fear of 
negative evaluation than male students of the same level. This finding seems to 
contradict those of Aida (1994) and Chang (1996), whose studies found no differences 
in classroom anxiety between males and females. Further investigation is needed to 
determine the relationship between FL anxiety, fear of negative evaluation and 
gender. Interestingly, our findings indicate that feelings of anxiety seem to decrease in 
advanced female students and that male students are less likely to suffer from 
language anxiety. This finding supports those of McIntyre and Gardner (1991: 111), 
who suggest that “as experience and proficiency increase, anxiety declines in a fairly 
consistent manner”. 
Given that anxiety has generally been recognized to have a debilitating effect on 
some students, instructors can take a number of steps to reduce the level of tension in 
the classroom. Horwitz et al. (1986) suggested a need to promote a low-stress 
language environment and Young (1990) pointed to the benefits of positive self-
coaching. Teachers, in addition, should help their students overcome unrealistic 
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expectations about language learning. For example, students should be explicitly 
reminded that successful language learning entails many mistakes and that mistakes 
are not a sign of failure. Students should be encouraged to guess and take risks in 
class. Teachers should also provide learners with what Stevick (1980) considered to 
be a basic learner’s need: a feeling of security. Providing materials that are at an 
appropriate level of difficulty for the student audience would be a facilitating strategy. 
Moreover, teachers should encourage students to acknowledge their fear and anxiety 
and talk about them openly (Oxford 1999). By sharing feelings of frustration and 
uneasiness with fellow-students, learners can elicit creative ways to overcome their 
problems. Teaching learning strategies can be instrumental in decreasing frustration 
and increasing motivation (Dörnyei 2001). Positive feedback and encouragement may 
build students’ self-confidence and provide them with a general sense of well-being. 
Generally, building a supportive and friendly classroom may be just as fundamental to 
the success of the course as writing the curriculum. 
 
8. Conclusion 
The present study is an attempt to examine issues pertaining to foreign language 
anxiety and fear of negative evaluation, an area that has attracted little attention in the 
Greek university context. Several directions for further research evolve from the 
findings. Future studies focusing on the relationship among language anxiety, learning 
strategies, gender and personality could provide further support for the findings. In 
addition, more empirical studies and different kinds of instruments could shed some 
light into the way students learn. For example, exploration of affective variables can 
be accomplished with qualitative research using observations, retrospective interviews 
or student journals, which would also be used to show how effective anxiety-reducing 
techniques are in foreign language anxiety environments.  
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